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This small guide has been written t assistadministrat
at'the school site' level in planning and carrying out-evalua
of the gifted programs. Several. assumptiods ase made 'in t
should)'be explained hero.

The first of these is thativaluation!is basically a
process which hese simple-, logical rationale at its heart.
cedures at some loyela,of evaluation are highly complex and
require more lengthy and sophisticated statisticarinterpre
methodology injall cased:milst be based solidly on practical
sensequalities in no waysossessed exclusively .by,. profess

-alone. - 4

Secondly, there is the hope that the potential eyalua
handbook will gain the insight that evaluation is one of'ft
links in the educational process. tEl;ery good teacher ores
her succeskto an intuitive ability to evaluate the instru
and methods of hisprogramasyell as the progress of his'

' the goelseand objectives whictkhe detires them to achieve.
ewer. the comPlex psychological question%f how a child lea
address the more basic question, haS he, learned and to wha

a

rsancf:teachers ,

ion strategies
ese.,pages which

s raight7forward
Although, pro

okften:
Rion, still the
ty and common
Tonal evaluators

anion and its methodofOgy merely seek to define the proces
clearly, make education more visible and communicate itds r
people.

.
.. - .. !

. Finally, we in San Diego face 'a veri practical chaLIenge:,; As .the per-
centage,of State participation in the funding of our gifted program increases, -
the need to document objective support of the cgfted prog am becbmes grow -.'
ingly important.. As the program becomes more de entraliz d and sites are
given increasing independence in program planning and-implementation, the
need to have comprehensive and accurate '-valuation tnformat4on on hand at
the school site's likewise becomes crucial. The final section of-this guide.
deals',,,ith'the preparation of the site written plan and the requirements of
a State aUdit. ,

o who reads this
e asic, vital
muc Of his or
tion 1 content
tuden s toward
In,order to an-

ns, we must first
degree? Evalu-
of learning more
sults to more

O

i

Stephen Isaac, Director
Evaluation Services Department
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INTRODUCTION.

accouritatti/ity model in edUtation is'here to stay becauie
1:ators-, parents, .tearheri, coMmunity leaders and administrator& are-calling
for reliable evidence that programs are either working well or are in need
of 4villIsion.: .X.ut accountability is not and should not be perceived primarily
as n'threat,to those resp'opsible for educational programs. The purpose-of:,
evaluation should hever be to asSignblame, but rather to improve programs.

"

Thd,prOcess begins.by ob erving where wg are in terms of where we wouLd .

like'tobe. To do this, tht program must be made visible and described in .

terms that, others wild mnderstand,,in terms that are communicative and com-
monly.accepted. Thi becomls especial* important in areas suc is gifted
educatiOn; where the emp s i °s on groups of students whose ademic
cannot" be described ead ly id terms of conventional eduCatio al measures:
Furthermbre, the mor 'innovative nature of the program for gi ed.students
cannot be easily defined in measurable terms: But. the program and its hoped-.
,for -and achievdd results must nevertheless be communicated. This becomes
the task and Ilurpose of evaluation in gifted education.

.4
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THE, EVALUATION PROCESS IN A NUTStlErt '
1

. 'i .
t ThoUgh educational evaluation is often a coMplex procetsAnvolvini

many factors and at tithelladvanced statistical procedures, at its heart

"lies a simple.three-sfep'Sequence: ,
,

.0

0

9

I,

i

O

Ise ,
State the
OBJECTIVE

Triein t e educational.
..b IVITIES
eo achieve the objective

Measure .

RESULTS :t

In,other ;Nds, decide what it is yoU want to accompliih. Then determine

how it will be accomplished. Thpn find out if you succeeded. Achieving
)1.he three-steps 4,sewhatAhakes your instructional program visible.

Too often a mystique. has grown ?rOund evaluation with the implica-
tio.n that what is involved is a highly,..esoteric rite reserved only for a
'small band of the initiated. When evaluation loses sigh of the simplicity
of its underlying logic, it ceases to be practical beta it can no longer

communicate. And tn so doing it negates its own rpose

\..
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STATING THE OBJECTIVE .

The correct and. car'aul statement of irfatructionaLobjeotivels for gifted
programs is not, merely an empty exercise donefor the e- of-meting
a legal requirement It is-a necessary first step in-making your gifted
program visible to ehe community and communicating its intentions. Well-
stated program'objectives can servft a number of impoitant purposes:

(1) 'fey enable the teacher to structure his or her own
thinking regarding the aspects of the gifted program
which will be qualitatively different; they define
standards of(performance which are reasonable to
expect of gifted students.

-
(2) They clarify instructional procedures and form the

basis for evaluating whether or not expectations
have been met.

(3} They communlcate to the student what level of per-
formance is expected of him.,

(4) They communicate to the larger community (students,
other teachers, local and state administrators, par-
ents) how your program is qualitatively different

; for the gifted.

Perhaps the most common misunderstanding in writing instructional objec-
tives is the lack Of distinction often made between an objective and a state-
ment of goals. Educational GOALS tend to be and timeless statements
and refer to the overall direction of an educ tional program. -Since they are
stated in general terms and do not elaborate standards or criteria, they can
only be evaluated subjectively by global impressions or opinions. That is,
they do not tell us what, specifically, to look for as clear evidence that
achievement has been reached. They are often written in complete sentences
or begin with.the infinitive form of a verb., Gohls for instructional pro-
grams fc:. the gifted might include such examples as these:

....Gifted studentivwill attain mastery in the basic skills
by means of an instructional program that is individualized
in nature and geared to the interests and special talents
of die child.

....To provide sixth grade gifted students with the oppor-
tunity to use algebra skills in solving more complex thought
prioblems.

....Gifted students will gain an increased self-awareness
and heightened self-concept.

....To insure that the gif student is proficient in essay
writing at the end of his sop year in English.



instriKtionil program will provide gifted cluster

study s wiehfp*opportunity to learn to locate and uti-
lize esource and reference materials asnn aid in develr-
oping study skills in researchand report writing.

, .

. To make the evaluation prbcess concrete, the goals must be spelled out
in terms of specific-and measurable performance OBJECTIVEL Olijectivesserve
goals; they specify both the behavioral change to be observed and the stand-
ards set for acceptable performance. Anumber of people,have found vfliple
ABCD* rule useful in writing objectives to insure that-the necessary elements
are present in the objective so that it can be evaluated. These componentS

are:

Audience---a sp cation of the group of participants
(e.g. all seminar students"? "80% of all
participating cluster students, etc.)

Behavior---a description of what-the learner is intended
to learn or the taskS he should pdrform.

Conditions-a description of circumstances or givens (e.g.'
rime frame or general setting) provided to the
learner when demonstrating exit behavior. (This
is often the first component of the objective.) '

Degree a definition of what constitutes a "passing"
level on the behavior as well as a list of the
criteria themselves, ifeappropriatd or necessary.

Examples (141th1specific components labeled:

Objective

1. By June 1; 1976

Component

C

each gifted cluster student' A

will be able to loCite teache-selected
words in -the dictionary anebe able to
demonstrate increased knowledge it:the

L,,folloWIng dictionary skill areas:
alphabetical ordering
purpose of guide words
understanding definitions

with 80% accuracy.

I Alb

B

.

ip

* E (evaluation design), an added component to this formula, can be specified
in the objective itself, but is often described separately in a'column
under its own"beading.

6



Objective Component

By June 1976 C

each participant in the gifted program A

will show evidence of mastery of the
basic skills

-

as detprmisied by norm-referenced standardized .

tests to,be.administered in May of 1970.

(Mastery is defined as ti years above grade
level.)

k

3. By the end of the academic year

, 7

807. Of participating seminar students 'A

will demonstrate behavioral progrgls
/

as evidenced by a 10% gain in mean score

on each item of a.teacher-developed
dinal checklist utilizing a 5-point scale
and administered on a pre-post basis.

4

Thit ABCD(E) rule is meant as a 'guideline,- not a hard-and-fast rule. Occa-
sionally you will encounter perfectly acceptable objectives which do not in- .

clude each component according to the strict format referred to above. An
example:

100% of all Independent Study students will identify areas for
'self- initiated study, desie individual objectigs for them- 4

selves, work under the guidance of a teacher and evaluate their
progress with respect td their objectives.

Note that this objectlive nevertheless includes two important points:

1. the specific natjire of the performance requiredAt
exactly has to be done by the student (i.e. they must
select topics, write objectives and evaluate them);

2. the criterion ofifuccessful.performance--how well it
has to be done (rn this.case t1 successful perfor-
mance is merely that the tasks specified must be corn....
pleted by each participant).

Now, consider tnis sample "oajective" written for grade three gifted students:

7
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.

Grade three cluster students will gain agOodund,erstanding
and appreciation Of the early history,pf San. Diego.

-Id terms of the two characteristics just mentiOited:is, this an acceptable
objective? i4

YES C.=
NO

"/I=
o.

0
If you marked NO you.may register a smile of satisfaction. The statement is
headed in the right direction, but it is not yet written in performance terms.
We have e picture of the what--knowledge of San Diego history--but we lack
information about what has to be done by the student to dtmonstrate this.
Furthermore, missing eatogether is a satisfactory statement of the criteria

for success. The expres ion "good understanding and appreciation" is not

particularly helpful since it is open to many interpretations. To improve
the objective statements of what the student must do, and how well, specific
criteria are needed.

16
One last word about writing objective's. At this-point in the evaluation

of gifted programs, objectives should serve as a framework for evaluation and
program plAaping, not a straightjacket. No one will'eliminate yoUr program
(or even chastise it) if overly ambitious objectives are not met, so dion't
be afraidtto.experiment in setting high standards c) performance. Especially

in programs for gifted students, where innovation is the norm and high obit-
ity the rule, it is a far gretter error to expect too little thap too much.
For the first year or so it might'be Hard to, express expectAtions of. student
performancejin statement form, expecially in terms of percentages. During

this:period of timeypu will-essentially be collecting baseline data which
can help you set more realistic standards in the future. Don't hesitate to

be daring:

1
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PLANNING THE EDUCATIONAL ACTIVITIESITACHIEVE THE '0-BJECTIV.E

- The second "step of the three in the 'valuation sequence often:. consid-
erable choice and varietir--deciding upon the means to thee end. It opens
the door to the teacher's creativity and ingenuity; on the' one hand, and his
or her common sen4e and practicality, on the other. .

As there are 1.many roads to Rome" there- are many ways to, achieve an
objective, depending on the-characteristics of studentat-iiachers, educa-
tional resources, and the learning environment. ,

Graphically, achieving amobjective might look like this:

Of

OBJECTIVE

PLAN A

--Activity 1
-- Activity 2

--Activity 3

IPLAN BI

--Activity 2

PLAN C

-7Activity..1

7-Activity
--ActrVity 5
--Activity 6

a

,MEASIiREME'rrr

Any of the three plans, each with its .own- unique set of activsities, may
be used to achieve the objective. The many possibiliries in this rocess of
selecting teaching/learning *activities is .where flexibility, varie y and
creativity enter the picture.

kvihatever iattructional plan is chosen, its effectiveness-depends on'how
well it,:through its activities, moves students toward meeting the stated ob-
jectives. As problems are' encountered and solved, changes are made to avoid
failure and approach success. Making changes after encountering problems is
a result of feedback.. In most, schools this feedback system is informal and
relies on the observatIonal skills and insight'of the teacher to recognize
what is working and what is not. However, since even experienced impressions
can be misleading, evaluation feedback'should be bated on objecti'Ve indica-
tors whenever practical. !Objective indicators inclu8e classroom achievement
measure, standardized test scoresl.icktoot records, reports by trained observ-
ers, and other performance data which is .discussed in greater detail in the
next section..

I A

Properly
bb
planning educational activities is aurriculum-oriented step

and will not Be 'pursued exhaustrvilyeare, Evaluation,however, is completed
when several activity plans, aimed at a common set of activities, allow for
a comparison of results to establish which plan is more effective.

o
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The State has made the added stipulation that gifted program activities
not ogly refer back to explicated 'Objectives, but that the activitiegithem-
selves be qualitatively different from/the type and level. of activities
available to other youngsters. Although the State has been indefinitein
siecifying exactly.what makes ohs activity qualitatively-,different from an-
other, the San Diego gifted program has formulated sole of its Own guidelines.

Definition of "Qualitatively Different"

Using the gifted Ys the nucleus, an activity mby be considered as qualita-
tively different if one (or more) of the -following conditions is met:

I-

I

. 1

1. Materials are used which are designed specifically for
or are apprppriate exclusively fot the gifted;

2. Resource personnel are u ed in enrichment activities
not regularly a part of he prescripid program;

a o

3. 1'he activity is not apart of the regular advanced
curriculum prestribed for t at grade level, i.e, it

(1
mist be separate and apart from advanced courses or,
activities; ,

.

4. The activity involves treatment of materials in an
intensive or indepth manner;;

5, The activity requires independent study research out-
side 'ofthe scheduled dlaa'requirements;

6. The activity is accelerated.or selftpacing over and
above the regular class level;

a.
7. Thesactivity involves unusual props.or activities not

utilized in presenting a similar experience in thi reg-
ular program (special dramas, slides,. films,'etc.);'or

8. It is a pull-out activity involving the gifted only
(e.g. field trips or Apecial speakers).

10
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MEASURING THE RESULTS.

This brings us-to the most problematical-step in-evaluating the gifted
program. Usually di ts.ict-wiae or state'evaustionsconeentrate on the
pFoduct or.final'outcoTe results of the pfogram which become evident at'the
end of the4school year.This is because evaluators at these levels are of-
ten too tar removed fTom-the Classroom or the resources are too limited- o

epermit comprehensive classroom monitoring. Gifted program evaluations at
the schoolOften.have the advkntage.-uf being closer to. the process of instruc-
tion : -- Thii'peani that continual feedback collected systematically at the site

e used to improve the.program as it progresses and needs become clarified.
vir

Measurement instruments for gifted program%ore few and hard to come by.
There-is not (nor will there probably ever be) single instrument which will
determine the success or failure of any educational.program. This is espe-
cially true for gifted education due to he nature of-lifted students and the
program designed for their special interests and,ability. The purpose of
most measurement evi es' (norm-referenced standardized sts in.particular)
is to spread -out the population of respondents along a, c ntinuuM from high to
low and then identify and make general descriptive scat ments about the aver-
age (mean) or representative (median) student. This is much more appropriate'
for a population which includes the extremes of high an low as well as the
characteristic preponderance of 'scores at or near the mi uchpopula-

. ti ns define a normal distribution.

Gifted students represent a completely different situation. Identifi-
catiog is made on the basis of differences of gifted students from other
students. The gifted represent only the top portion of the ability_ spectrum
and are not spread out like the general population. Therefore, attempts to
find differences.among them using.standard measurement instruments are often
doomed to failure..

Another characteristic of "non-normal" populations complicates the mat-
ter even further. This is a statistical phenomenon known as regression to-
ward the mean. Perhaps an analogy.will help to illustrate this term. Imagine,
for example, that you are a high jumper trying out for the track team. On the
day of the try-outs you are foitunate to register one of the.best jumps of
your career, and you are put on\the team on the. basis of this one jump alone. El

The coach is disappointed when in subsequent track meets ypur performance many
times fails to equal this initial trial jump.'

A similar situation occurs with groups of gifted students. Identifica-
tion and placement into a gifted program is often on the oasis of the IQ test
alone, usually administered on a one-time basis. When you look at achieve-
ment data (standardized test scores) of gifted students, the percentile rank
scores obtained are invariably lower than the percentile scores on the 8inet
(98 or above) which originally were the basis for identifying these young-
stfrs. Tihis often leads to the unjustified conclusion that the gifted pro-
gr'arilOas been a failure. For the same reason, gifted students as often as
nofscore lower on a post-test of a standardized Vtstrumentihan they did on
the pre-test! Reg ass- n toward the mean is a normal, statistically predic-
able phenomenon which must be taken into account when planning an evaluation
design or Interpreting evaluative results.

11
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GUBBAL SOUR= at gmuripm DATA

Wbd yosimant to know how your gifted program if succeeding, where do
you go--and whom do you ask--to find out? t/,t

The most obvious answer is to'start with the Itudents themselves. What
do they think of the program, what auggestions'do they have, what don't they

like about the program? If theieactivities are qualitatively different,
Ooes their output in terms of identifiable products reflect this? Often a
simple log of products ,(creative writing, art work,'research projects, etc.)
and activities (leadership positions held, types of extracurricular involve-
ment) with a short description of each provides a worthwhile means of describ-
ing what,is happening In the gifted program.

Another area is academic'achievement. Standardized tests (as explained
above) are often limited, but they can pr vide some important information
and should be included in any comprehediive evaluation. Standardized norm -

reference4 tests are abetter indicartr of weaknesses of a program than
strengths. For example, evidence that gifted students are scoring on the
average below or evenonly slightly above grade level im any of the basic
skills area,is a good indication that the pfogram coulkbe weak in s partic-
ular area. 'See the section below' for a summary of types of tests commonly
used to measure achievement.

MQ8t programs for the gifted have an interest in the student's self-.
concept an& behavioral progress in other affective areas. Is the program.

. .
'meeting the youngster's emotional as ell as his academic needs? The section
below describes some of the common assessment techniques.in this area.

Teachers arefin their own w$1 as close to the gifted prograM as the stu-'
dents. :What do they perytive as strengths and weaknesses of thd program?
They are 'also a valuable source of information on student progress in academ-
ic as well as behavioral areas.

The perspective of an evaluation is always broadened, by soliciting in-

put from parents. For example, has there been any beneficia4 spin-off from
the gifted program that the parent'has noticed in the home environment, is
the child reading mote, have.the alita's interests increased in. number and

broadened in scope? -

.

SpeciUc types of instruments to tap these potential, sources of data are

summarized below.

a
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TYPES OF TESTS,'"

A

.

There ale a number of different types of tests to aid the teacher in
his evaluation iorogram.

-
.

N )
1. The:Oral Quiz (Recitation)

f I
1 T isk_is a time- honored method with many variations. In essence,
it a&lows the teacher to judge whether or not the student has
achieved a particular understanding or skill through oral expres-
sion. It often is combined with "show- and -tell" expehences,
phonics gamegc, oral reports,-class discussion, and similar activ-
ities appropriate to .the student's level of development. This
evaluation method is usually informal and impressionistic'and
or may not inVolve.record-ke4i-ng procedures.

2. Teacher- Made-Tests I

CommJnly used to assess several students at once, this technique
serves as both a teaching and measurement device for small units
of study. It provides feedback to the learner and tpe'score,
usually the-number correct, becomes an index of learning.

Unit Test

\,
This instrument covers.a larger range of material for an extended
period of time and generally serves,to measure overall achieve-
ment.

hether a short quiz or a comprehensive examination, teacher-made
ests should be carefully constructed. Some important guidelines
for this purpose are:

--Each item or question should relate to a well-defined instruction-
al objective.

--Items. should be clear and free of ambiguity. Wording and context
can .easily mislead .,a student. While not lalways practidal, the
one sure way to obtain good items is to try them out on a sample'

A of typical students.

--Items should represent what is im;OtTsant in the curriculum and
toughly roportional id number or weighting to the emphasis
given v rid objectives during instruction.

--The two key concepts in test 'construction are validity (does a
test measure what it claims to measure?) and reliability (does a
test measure the same thing from one time to anotfier?). -While the

. statistical techniques underlying these two characteristics are .

cofllex and seldom applied to teacher-made tests, a simple tech-
nique to check out good test items is called item analysis.



.-... i
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)

Eosentially, Auesti n skedi74 ed a particular test item.
, discribinate ISMS a the overall test? Vitt kit do the
better stud nts get cor

% .

et
ct and the'poo; ier studenfimiss it?

exaiFor . A tele, r,devaloRs a reading test and gives 'it to a
class of tudents.LThe,tetti are scored and ehi.results ranked
from hig score to low. score and then divided in the "tidal., forM-

-ing a top if and a bottom half of tha class. Nextf.the teacher
goes through tile test ,,item by itemto see if a given item, or
question discrilinates in the same way as the total teat score: In
other words, db. studentain the top half of the class tend to get. .

the item correct and those in the bottom half tend. to get it wrong?

A simple way to tally the results is a four block 2 x 2 table, one
for each test item:

Top

BottoM

Right Wrong

A tally mark is entered in the appropriate cell corresponding to
whether the atudent is in the top or bottom half of 003e total test
distribution,and_,whether the student got that particular item right
or wrong. If the item O's good discriminator, the maiority of tal
ly marks will lime up in the two cells corresponding to Top/Right
.and Bottom/Wrong. If it is a poor discriMinator, the tally marks
will be roughly equal among all four cells or, worse, lined up in
the reverse direction--Top/Wrong and Bottom/Right. This latt pat
tern is often found in.instances in which an item has a simpl r
straightforward answer which appears too obvious to the bette stu-
dent who then proceeds to read '/hidden meaning" into.the q stion,
getting it wrong. Such items are misleading and poor discr na-
tors. For example:

Good Item Poor
Discrimigtion Discrimination

Right Wrong Right Wrong

Top NI110II 110 Top
S ttOM

1111 IMO I Bottom

3. T Workbook Test

MI 1,10 Id

un n un no '

Reverse
Discrimination

Top
Bottom

6

Right Wrong

lin I 1/11 Ihil

no uni uti ,

Wi h sizeable numbers of students requiring frequent testing and be-
c use of the difficulties underlying good test construction, workbook
tests designed by text publishers are widely used. Their advantage

otzteacher-made tests are these: they are printed in ,systematic
t ready for use; they are usually worded carefally; and they are

Alp
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11.

directly, isolated to the specific classroom-text. Typically, theie
tests are sifted by counting t e number of correct answers (raw

e score). In addition, the raw scbre cats be expressed As the percent'
.., correct; which makes it convenient to compare the results from one
test to another when the total number of test questions often var-
ies:' Workbook tests are often used.as a teaching device rather

\--thinias
a systematic evaluation Of student performance,.though they

-# . ..

can be used for both.
,

4. The Department; SchooL, of District-vide Test
.

*
. ,

In an effort to,establish standards of perkormance, a school or
district may develop, tests id a particular area of Ontereit. These
tests are generally,. compotite of many teacher-made tests withkom.
mittee agreement to insure acceptance. lifurthermore, a "cutting
-score" is usually established by some criterion (sometimes deter-
mined arbitrarily and other times determined by a statistical or
lotgical rationale). Students may thin be certified as having mas-
tered minimum proficiency 'in the area covered by this particular
test.. If carefullypstated criteria are lacking, there is no reli-
able frame of reference for interpreting the scores. (See criterion-
referenced or mastery test, below.)

./

These are instruments prepared by test construction experts to be rf

. administered in a standard manner. In general, they are the result
. of careful item st4c;cip,,'field testing, and item analysis. They '

are based on well- f d content areas and objectives and come with
clear, expltcit directions to insure uniform adrinistration.

a. The Norm-Referencedjiest

. 4

5. The Standardized Test

This is a standardized test which has been administered to a
larg sample of subjeCts, forming the "norm group". (The limited
utili of this type of test in evaluating gifted p grams was
discus d in an earlier section.) The distribution of scores
from such a group becomes the yardstickwagainst whit all subse-
quent students are comparted. In other words, the ave age score
achieved by the norm group marks a reference point ( an or.me-
dian) for other groups which subsequently take the sa test.
Scores above or Ielow average-for the norm group--most ften ex.
pressed as perceptileranks or grade equivalents- -form a distri-
bution of such scores which const1tute "the norms" for a partic-
ulsr test. Other studentp taking the test at.a liter time are
assigned one of these converted scores, using the norm group as
a frame of reference. In order to interpret norm-referenced test
scores meaningfully, it is important to know in what ways local
students resemble those in the norm group n such variables as
age, grade level, socioeconomic status, la uige background,
geographical region of the nation, sex dist ibution, and so forth.

15
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r It is also imPort nt to insure that the tests have been admin- .1

.istered under standard conditions prescribed in the manual of
direction and that they have' leeS:correctly scored.

. .

'Norm- referenced tests tell us. where students stand compared to-
other; they do not directly reveal how much a given sal-

eat knows about the content area being tested.. We .simply get ;

-an. indication whet.her'he or she knows more or lessthan'other
student Items in the test-are a small sample from kvery
large of,possible questions on content areas w ch most
students across the nation or the state have probably had an
op ortuntty to learn, often outside the school'aetting as well

'readin , hobbies, vacation trips, end other nonschool learning.2-1
ea w to it (for example, family discussions, TV, recreational

opportunities). Such tests are not particularly sensitive to
what a given teacher teaches in . classroom, day by day. In-

stead, they are indicators of relative standingi among students
on general learning within Tibroad content or skill area.

O

IT

re.

b. Criterion-Referenced Mastery Test

These are standardized tests Which measure how much a student
has'learned in a specific content or skill area. A familiar
example is the writtensection of the California Driver's Li-
cense Examination 4n ch a riterion is simply a passing

. score or mastery'. Su3h tes probably offer the most.promise
in terms of evaluating gifted, rograms because they would il-
luttrate the specific skills.g ined by students inia gifted
program which-would not be measured ,bey the more generalized
norm-referenced test.

.

.

';To construct such a test, specific objectives which encompasi
Oa given content or skill area are defined. Test items are then

developed to measure the achievement of tilese objectives and a

ficiency', or co etency. Tests of this type are similar to whatir
criterion level (passing score) is ry,set to indicate maste, pro-

.always .have been called "teacher-made tests". In the contempo-
rary sense,'good criterion-referended tests (CRT',$) are more
rigorously and systematically constructed than, the typical class-
room quiz or examination. They are widely used in individual-

, ized instruct programs in which step-by-step mastery is the
basis of progr s. They also overlap diagnostic-prescriptive
teats in which the instructional objective is.carefully stated
and Che required successful performance is spelled out in terms
of observable or measurable behavior. Such a procedure allows
an appraisal of a given student or group in terms of the present

...,

criteria and level of,mastery expCted. Progress is not rela-;
t4ve to other students as much as to)one7 own advancement from
ong point in time to another.

....2>1
\
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e.

MEASURING ATTITUDES AID THE *Ir-cowl=
o

,

There is widespread Anterest today in measuring the so-cailed affective
domain- -that elusive factor associated w \th motivations attitudes, andfebling.

Of all 00 variables uficierlying huMan.performance, this one presents the .

*most problems for measurement and intetpratatiOn; therefore, it is'imporiant '

to proceed with caution.' SOMeof theproblems'are:

1. Attitudes And feelings, like the weather, tend to changeable,
° unptedietable and sensitive to many factors outside the leaTning

' situation, as well as within it. .

ir .

2. The cause-and-effect relationship between attitudes and feelings,
on the one hand, and performance and achievement, on the other, are
not necessarily straightforward And are little understood. For ex-
ample, there is no clearAvidence that children who have a positive
attitude toward learning also work harder'or achieve better. Per-
'haps some children who feel good about things Are more secure, re-

, lased, and less motivated to extend themselves.

I

3, There is apt to be a negative relationship hetween'age and positive
attitudes, such that young children (5x6) look at most things very
positively but begin to differentiate along a broadtr range of feel-,
ings as they grow older and become more discriminating-or critiCal.
The result is a shift froismore positive to,jess positive responses
as time passes. While this suggests a negative'ihift in attitude
as a result of a pborlearniniCexPerience, especially between ex-
tended Ore-post testing, this may not be the case at all. '

4. Attitudes are ald6 sensitive to such factorsaa newness, novelty,
beginning-of-the-year optimism. A thilt in a less-positivelei-

rection occurs as the experience becomes routine and familiar or the
end of the year approaches. This .may lead to rect conclu-
sion that a particular program is unsuccessful.

5. Wherever attitudes are involved,*stedents (and people in general)
tend'to haji preditpositions, more often positive than negative.
They will respond to please (or occasionally displeasq the person
gathering data, Data collected in groups also can be influenied-by
"contagious" comments or reactions of particular students, setting
a clitaail' which yields misleading results.

These and, many other factors make the measurement and interpretation of
attitudes an uncertain process. With the foregoing cautions, two basic meth-
ods of-meaiuring .attitudes are widely used: direct and indirect.

Direct Methods

1. Attitude scales. These typically are based on the Likert model in which
the subject is asked to respond to a statement along a five-point scale

rm%
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where strongly agree,44 agree, U undecided or neutral, D dis-

agree, SD strongly- disagree. For example:

Circle One

'like to read. SA A 0 .1)* SD

Another version might substitute, in place\9f the "'agree- disagree" response
categories, such choice's~ as: .

c.t *". ,.,

Seldom Never
C.:

Usum
9 \

Altiys ey Sometimes
..........

Or the scale response tegories Goy be undefined except for the extremes,
es in

;
the case of the 6emantic Differential technique: .

.
1

Good

Work

Easy

Reading

: Bad

: Fun'

: Difficult)

The subject places %check on any one of the seven' spaces between the ex-
treme polar adjectives anchoring each scale.- They check "best expresses
the nature and,degree,of his feeling" toward the key word underlined at
the top. The actual number of response choices may vary fromtwo (YES-NO)
,through seven or more, as, in the last example. While there is no bard and
fast rule, two usually is too narrow and allows no degrees of feeling (un4.
less it is strictly an either/or situation) while seven is a practical up-
per limit, beyond Oith meaningful diltinctions disappear. Three-,Jodr-,
and five-position scales, however, ail frequently used. 9

2. Questionnaires. Often incorporating attitude or opinion scales, question-%
.

faires usually provide for asking, in addition, a variety,of questinns're-,
ated to a topic of interest. Again the best rule for developing a good

questionnaire is, to brainstorm the items with your associates, then try
them out on a sample of representative.subjects to insure' clarity. (For

guidelines and sources of information, 'see the references listed in Appen-
dix I.)

3. Interviews. Interviews have the advantage of fact-to-face interaction
which insures greater flexibility and fnlepth coverage. Unfortunately,-
they require time and effort which is seldom available. Interviews may
be very open, exploratory and unstructured, or highly structured and orga-
nized, following a questionnairelike format, with strict rules on hoWrelab-
oration can take place, ae lathe case in most Gillup-type polls.

Indirect

Indireci measures of atti e and fteling get at behavior patterns and other

18



%.
evidence which is correlated with attitudes and which are collected.with-
out the direct involvement of the stude\nt. This Indirect.e,thbd has the
advantage of not making the dent self-conscious.,--either becoming more.%
posNve br negati4e than oth ise might be the case--;and adds an inde-
pendent measure to conAirm or question other information directly involv-
ing the student. Typical examples would include such things as attendance
re'Cords, special awards, library w4bdrawal records, schbol vandalism
records, etc. Ihe disadvantage of indirect measures of this kind is that
they,ofteniure idaccurate, incomplete, or sensitive to faqirs other than

.

the lear4ng environment; for example', a virus epidemic whic% dramatically
reduces school attendance during"a period when ettendancecouldhe mis-
takenly used as an indicator of interest in a new school program. (See
Appendix for partial listing of both direct and indirect measures.)

There is another type of attitude measurement which combines both direct
and indirect elerents. It is observation. This is particularly useful for
primary-age children when self-report rating scales typically yield resillts
which are too uniform or grouped at one end to be meaningful. For example,
first graders tend to see most things as good, positive, and interesting, re-
garaless of their performance. However,.a behavior checklist of rating scale
filled in by a trained observer and which focuses on attitude-related behav-
iors often provides more valid and varied information. Such a method can sin-
gle out those behaviors of the child that imply a favorable or unfavorable at-
titude. For example, a format such as the following can be used..

(YES)

YES

(YES)

NO

(NO)

NO

1.

2.

3.

Does the child mix freely with other children on the
playground?

Does the child seek out books on his /her. own dur ng
free time?

Does the child volunteer to take part in discussions
and sharing opportunities?

The basic guideline for constructing such checklists or scales is to ask
`yourself: "What does a youngster do to indicate satisfaction or'dissatisEac-
tion, comfort or discomfort with school in general, or reading in particular?"
Instead of "yes" or "no," a scale of three to five positions may be preferable.
For example, you may use "always, usually, sometimes, seldom, never.".
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i.lic list step in ih4epi'uiess of evaluation from theory to.appliCation e

comes when the tating of objettiv0s, planning of aetivitieso and'evaluation
design and results are made visible in,finaiized form., This becopes are7
source document which can be referred to by'the teacher, site andldiltrict

Vq0Estratoray.parents and State program and evaluation consultants. Ill'

program for gifted students in the form of the Written .Plate. '. '''

liiggo thOrformat has been standardflyed for all schoo/res, having a

Writing the Written Plan'

The Written Plan is essentially a contract between the, school site and
the Board of Education that gifted studedts are being delivered, certain spe-
cific skills deemed important by site personnel. It is an end- product which
gives concrete evidence to the fact that evaluation and systematic program

,planning have taken place. The written plan is nof a document'which is filed
routinely each,year in order to fulfill legal requirements for funding pur-
poses alone.st Unless it reflects a process of evaluation which As taking
place on en ongoing basis--and in a much larger sense, unless evaluation it-
self is integrated into the whole teaching and learning process--the written'
plan serves no real purpose in and of itself.

Part II of the Written Plan (see Appendix for the actual form) is based
on the three-step sequence described earlier:

--4tate the objective;

--plan the activities;

--measure the results.

After these key elements are identified and clarified, the written-plan'be-
comes a simple matter of filling in the appropriate information in the app,
propriate columns

The written plan is not intended to be an exhaustive' outline of yourH
entire,program. That would be a hdpelessly complex task that would be die-
tinctly unappreciated by all concerned: Rather it is a summary f.the most
important elements of your program which can be stated concretely, realizing
all the while that somedfl.he most important program outcomes are intangible
and do not lend themselves to measurement.

The State Audit

It has become increasingly apparent.that San Diego along with other
tricts in California now implementing gifted education faces the prospect of
a State audit in the near future. From all available information, State au-
dit teams can be expected to visit individual school sites as well as the
central district office for the gifted program. Although the specific format
of the audit as it affects site evaluation is not known at this time, general
guidelines from the State indicate that audit team members will be asking site



personnel questions like these:

documentation, can be produced to show that each gifted child'
is being given\at least two hundred minutes of qualitatively dif-
ferent educational experiences per week?

--Are budget expendituies justified by specific learner objectives
stated in perfolhiance time

--Are records on hand which dOcument participatiotAf staff, parents.
and students in-developing the written plan?

--Is there an ongoing involvement of parenti in program development
and evaluation at the site level?

--Are objectives being monitored systematically and is data being
collected to allow for ongoing program improvement?

--Are evaluation instruments and records of student products on hand
to dosusept statecCevaluationrssults?

Questions such as these have served as the basis for the format of the
written plan and site evaluation forms. The attempt has been to unite the
essence of the three-step evaluation process, with the practical consideration
of the State requirements. A site which is systematically"comiunicating its
program for gifted by implementing an evaluation strategy will have little
reason for concern about meeting legal accountability requirement's.

.1

r j
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sougcss OF INFORMATION*

Buros, Oscar K. (ed.),:. Reading Test and Reviews. , Highland ark, N.J.;
Gryphon Press, 1968. L

The Sixth Mental°----

Press, 1965..

7_,--
-Tests in Print.

Educational and Psyc

Measurements Yearbook. Highlaid Park, ;Gryphon

Highland Park, N.J.': Gryphon ,Press, 1961.

holOgical Measurement. Qu rterly Journal.

Educational Index.

ERIC (Educational Resources Information Center): Nineteen clearinghouses,
depending on the nature of the need. For general'information'regarding
information retrieval resources, procedures, and publications, contact:
USOE, 400 Maryland Avenue SW, Washington, D.C. 20202.

Educational'Testing Sorvici (ETS). Microfiche File. Pridceton,, N.J.
This is a comprehensive file of-measures and instruments reported by
researchers in thelitatature. It is important to state your measure-
sent new in clear and specific terms in order for ETS to match your
request to an appropriate measure; if one exists.

Johlison, 0.G., and Bommarito, J.W. Tests and Measurements in Child Develop-
ment: A Handbook. San Francisco: Jossey-Bass Inc., 1971.

Journal of Educations asurement..

Lake, D.C., Mil
New York:

14.B., and Earle, R.B., Jr. Measuring Human Behavior.
Columbia University, Teachers College Press; 1973.

Miscellaneous test publishers' catalogs- -most current source of information.'
See Buros for listing of,publishers.

Oppenheie6 A.M. Questidnbairs Design and. Attitude Measurement.
Basic Books, Inc., 1966.

Psychological Abstracts.

Review of Educational Research. Every three years: 1968, 19§5, 1962, etc.
Beginning in 1970, however, an unscheduled.publication pattern replaces
the cyclical one.

ev York:

*Adapted from: Isaac, Stephen; and Michael,
and Evaluation. San Diego: -Jkobert R.
mission. All rights reserved. Robert
California 92107.
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William B. Handbook in Research
Knapp, 1971. Reprinted with per-
R. Knapp, Box 7231, San Diego,
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Shaw, Marvin $., and Wright, 'Jack M. ScalesIor the MessUremeni ofAttitudes.
- 144 York: McGraw-Hill Book Ca., 1967. % ' t-

k ) ,

A review oVitha literstureOwitlf-sosiiTeholisiveexhibits and applicstionk , A

Wabi, B. J., CaupbetA, .D..T.; SchwarSs, R. B.,'and Secrest, Lee. Unobtrusive

:Measures: HopreactivirResearch in'Social'afences. Chicago: Rand

McNally,-1966. _ 4 ' .* .. .
& ...

.
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0 A PARTIAL LISTING OF MEASURABLE FACTORS AVAILABLE IN MOST SCHOOL SETTINGS*

1. Standardized achievement and ability tests, the scores on which allow
inferences to be made regarding the extent to which cognitive objectives
concerned with knowledge, comprehension, understandings, skills, and
applications have been attained.

rr 4

2. Standardize0 self-inventories designed to yield measure* of adjustment,
appreciations, attitudes, interests, and tempetament from which infer-
ences can be formulated concerning the pOssession of psychological traits
(such as defensiveness, rigidity, aggressiveness, cooperativeness, hostil-
ity, and anxiety).

3. Standardized rating scales and checkli.ts for judging the quality of
'products in visual arts, crafts, shop activities, penmanship, creative
wriblng,'exhibits for competitive events, cooking, typing, letter writing,
fashion design,. and other activities.

4 Standardized tests of psychomotor skills and physical fitness.

5. Incomplete sentence technique: categorization of types of responses,
enumeration of their frequencies, or ratings of their Psychological
appropriatenets relative to specific criteria.'

6. Interviews: frequencies and measurable levels of responses. to formal
and informal questions raised in a face-to-face inteirogation.

7. Peer nominations: frequencies of selection or of asiignmentto leader-
ship roles for which the sociogram technique may be particularly.
suitable.

8. Questionnaires: frequencies of responses to items in an objective format
and numbers of responses to categoriied dimensioni developed from the
content analysis of responses to open-ended questions.

9. Self-concept perceptions:Q measurer of current status and indices of
congruence between real self anerdeal self -- often determined:from use
of the semantic differential or Q-sort techniques.'

10. ,Self-evaluation measures: student's own reports on his perceived or
desired level of achievement, on his perceptions of,his personal and
social adjustment, and on his future academic and vocational plans.

Teacher devised projective devices such as casting characters in the
class play, role playing, and picture interpretation ba d. on an informal

/ Scoring which usually embodies the' determination of fre uencies of the
occurrence of specific behaviors, or ratings of their intensity or.quaUty,

* Adapted from: Isaac, Stephen, and Michael, William B. Handbook in Research
and Evaluation. San Diego: Robert R. Knapp, 1971. Reprinted with permis-
sion. All rights reserved. Robert R. Knapp, Box 7234, San Diego, CA 92107.
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12. Teacher-made achievement test (objective and essay), the scores on
vhich;illov inferences regarding the extent to which specific instruc-

tional objectives have been attained.

13. .Teacher -made rating scales and checklists for observation of classroom

behaviors: performance levels of speech, music, end art:' manifestation

of creative endeavors, personal and social adjustment, physical.well-being.

14. Teacher- modified form (preferably with consultant aid) of the semantic dif-

ferential scale. ,cl

15. Absences: full-day, half-day, part-day, and other selective indices

pertaining to frequency and duration of lack of attendance.

16. Anecdotal records: critical incidents noted, including frequencies of

behaviors judged to be highly undesirable or highly deserving of

commendation. 0.
17. Appointments: frequencies with which they are kept or broken.

t
18. Assignments: numbers and types completed with some sort of quality

rating or mark attached.
/

19. Attendance: frequency and duration when attendance is required or
considered optional (as in club meetings, special events, or off-campus

activities).

20. Autobiographical data: behaviors reported thatDeould be classified and

subsequently assigned judgmental values concerning their appropriateness

relative to specific objectives concerned with human development.

21. Awards, citations, honors, and related indicators of distincitive or

creative performince: frequency of occurrence or judgments of meat in

-terms of scaled values.

22. Books:* numbers checked out of library, numbers renewed, numbers reported

read when reading is required or when voluntary.

23, Case histories: critical incidents and other passages reflecting quanti-

fiable,categories of behavior.

24. Changes in program or in teacher as requested by student: frequency of

occurrence.

25. Choices expressed or carried out: vocational, avocational, and'educa-

tional (especially in rOation to their judged appropriateness to known

physical, intellectual emotional, social.aesthetic, interest, and other

factors).

26. Citations: commendatory in both formal and informal media of comunicztiva
such as in newspaper, television, school assembly, classroom, bulletin

board, or-elsewhere (see Awards).

28



27. "Contacts": freqdency or duration of direct or indirect communications
,between persons observed and one or.more significant others with specific
reference to increase or decrease in frequency or to duration relative to
selected time intervals.

28. Disciplinary actions taken: frequency and type.,

29. Dropouts: numbers of students leaving'school before completion of

program/of studies.

30. Elected positions: numbers and types held in class, student body, or
out-of-school social groups.

31. Eitracurricular activities:- frequency or duration of participation in
observable behaviors amenable to classification such as taking part in
athletic events, charity drives, cultural activities, and "numerous service-
related avocational eedeavors. ;

0.

32. Grade placement: the success or lack of success in being promoted or
retained; number of times accelerated or skipped.

33. Grade point average: including numbers of recommended units of course
work in Academic as well as in noncollege preparatory programs.

1) 0

i34. G rou ping: fre ncy,and/or duration of moves from one instructional
group to anot h within a given class grade.

35. Homework assignments: punttuality of completion, quantifiable-judg-
ments of quality such as class marks.

36. Library card: possessed orinot possessed, renewed or not renewed.

37. Load: numbers of units or courses carried by students.

38. Peer group parttcipation: frequency and dUration of activity in what
judged to be socially acceptable and socially undesirable behaviors.

° 39. PerformAnce: awards, citations received; extra credit assignments and
associated pOints.earned; numbers of books or other learning materials
taken out of the library; products exhibited at competitive events.

40. Recommendations: numbers of and judged levels of favorableness.

41. Referrals: by'teacher to counselor, psyChologist, or administrator for
disciplinary action, for special aid in overcoming learning difficulties,
for behavior disorders, for health defects, or for part-time employment
activities.

42. Referrals: by student himself (presence, absence, or frequency).

43. Service points: numbers earned.

29
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44. Skills: .demonatrition of new or increased comietencies such as those
found in.physical education, drafts, homemaking, and the arts libich are
not measured in a highly valid fashion by available nests and "ales.

45. Social mobility: numbers of times student has moved from one neighbor-
hood to another and/or frequency'ftich parents have changed jobs.

46. Tardiness: frequency of.

47. Transiency: incidents of.

48. Transfers': numbers of students entering school from another school
(horizontal move).

49. Withdrawal: numbers of students withdrawing from school or from a
special program (see Dropouti).

50. Alumni participition: ambers of visitations, extent of involvement in
PTA activities, amount of support_ of a tangible (financial) °la service
nature to a continuing school grogram or activity.

51. Attendance at special school events, at meetings of the board of educa-
tion, or at Other group activities by parents: frequency of.

52. Conferences of parent-teacher, parent-counselor, parent-administrator
sought by parents: frequency of request.

53. Conferences of the 48MO type sought and' tvitiated by school personnel:
frequency of requests and record of appointmentsfkept by parents.

54. Interview responses'amenable to classification and' quantification.
.

55. Leiters (mail): frequency of requests for tr formation, materials, and
servicing.

56. Letters: frequency of praiseworthy or critical comments about school
programs and service and about the personnel. participating in them.

57. Parental response to letters and report cards upon written or oral
request by school personnel: frequency of compliance by parents.

58. Telephone calls from parents, alumni, and from personnel in communi- g

cations media (e.g., newspaper reporters): frequency, dardtion; and
1

quantifiable judgments about statements monitored from telephone
conversations.



PERFORMANCE OBJECTIVES FOR THE
1975-1976' MENTALLY GrFTED MINORS PROGRAM

1

The inean grade point.average of all MGM statents in
the gifted piogram will be 3.0 for all courses (ex-
cluding phySical education) in the junior and senior
high schools.

The median achievement level of all participating MGM
students, as sampled at grades 6, 8 and10, will be at
least three or more grade levels above national norms
in the areas of reading, spelling, langdage and math.

The median grade equivalency scores of all students
defined as "underachieving", using standardized testing
data from fall of 1974 as baseline *; will_by the fall Of
1976 have reached at least two years above grade expec-
tancy in these subject areas: reading, language, spelling
and math, computation.

Participating MGM students will obtain a mean rating of
or above on a seven-point scale on each item of a teacher

opinion survey designed to assess individual student
achievement in intellectual skills.

Teachers of gifted students will rate development of
gifted students in all selected areas of study skills and
behavioral progress at 5.6 or above on a seven -point scale.

Parents of gifted students will give high ratings** to
those aspects of the gifted program designed to promote
student progress in cognitive and affective domains, as
assessed by a parent opinion survey.

Students at the secondary level 'Will give high** ratings
to those aspects of the gifted program designed to pro-.
mote,student progress in areas of self-concept, as well
as cognitive and affective domains.

* "underachieving" is here defined as less than 1.5 years
above grade placement.

** "High" rating defined as a mean of 3.7 on a five-point scale.
31
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MODIFIED PROGRAM COMPONENT FOR 1916.1977;

STATEMENT OF GOALS

Objective

1 '

Grade !Activities

Level .
/

OF SCHOOL:

T/ OF PREPARATION:

Ways in which activity is Activity. Time Line

qualitatiNely,different, I (July 1976 r

approximate Amber of min. June 19177)

utes per week devoted to

ac vity (Code according

t Instructions) 6

JASoNJJ 01J

JASONDJFKAM

COST:

Evaluation

Design

(Code according

to Thstructions)
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1611=105 or In SITE WITTEN 91

SCHOOL

Evaluation - Written Plan of Programs-for the Gifted

SUGGESTED EVALUATION 0 PUPIL PROGRESS SI1C T APPROVED APPLICATION

(Elementary Ref: Handbook for Principals and Teachers of Elementary Programs for the Gifted, Pages 33-42.)
(SeCondary Ref: Handbook 'for Principals' and Teachers of Secondary Programs for the Gifted, Page 5g.)

District learner

objectives written

in measurable terms

(fr6'm last

approved applida-

tion)

COLIN (1)

Evaluation process

procedures or in-:

struments (from

last approved

application)

. COLUM:i (2)

Brief summary of

the dita. Interpret

the data. Be

specific and

concise

COLUMN (3)

Conclusions based upon

the summary and inter-

pretation of data in

Column 3 should be

brief and concise,

applicable and

pertinent

COLUK1 (4)

Recommended program changes

for the on-site written

plan should indicate how the

program will be improved. If

the evaluation results are ,

satisfactory, recycle. If the

evaluation indicates weakness,

redesign

COLUMN (5)

.Recommefidations should re-

late back to your budget

categories for 1976-1977

Written Plan
.

Please complete in duplicate, retain copies at your school site (Required by State law to be available ftr4public review)



SAMPLE EVALUATION INSTRUMENTS

On, the following pages you will find samples of instruments for issessing
'different aspects of gifted programs. Some are currently in use in this
district, others have been used in other districts throughout the state and
country. They are included. to help you formulate your own assessment tools.
In some cases they will not be completely appropriate for use without fur-
ther revision but can.be revised to meet your special evaluation requirements.

O



PARENT QUESTIONNAIRE

Name of School Date

Number of Children Type of Gifted Program

in Gifted Program (Indicate either Cluster or Seminar/I.S.)

Sex of Child (circle) G B Grade in School

DIRECTIONS: The purpose of this questionnaire is to gather data which will
assist us in assessing strengths and weaknesses. of the District Program for
Mentally Gifted Minors (MGM). Please indicate the degree to which you agree
or disagree with the following ifttements by checking the box which most closely
reflects your opinion. You are not requited to identify yourself. Should-you
have more than one child currently in the gifted program, please respond for 4110.

your oldest child only. We would very much appreciate it if you will complete
the questionnaire and return it as soon as possible to:

EVALUATION SERVICES,
San Diego Unified School District
,4,1Q0. Normal Street, B-4

San Diego, California 9/.103 ATTN: MGM

Strongly __wee Undecided . Disagree Strongly

Agree (SA) "(A) No Opinion (U) (D) Disagree (SD)

1. I feel that my child's participation in the gifted program has contributed
much to his/her academic growth this ye".

-

SA U

A ,

u

F.]

SD

2. My child has shown an increasfrit lAteTetC.fn school wor* this year as a
result of participatingin the gifted program.

r--1 t_ , Li 12] r--1

' SA U

3. My child spends on the average two or more hours per week of his/her spare
time pursuing interests introduced to him/her in the gifted program .

SA

SD.

SD

4. I feel that the gifted program, as interpreted by teachers, principals or
. written materials and meetings has successfully communicated the major goals

and purposes of the gifted program to parents.

5. The program as currently administered provides me with the feeling that my
views as a parent are important in program development and evaluation.

SA A

F-1

SI)

6. I feel that one or more of the special enrichment activities of the gifted
program (e.g. fieldtrips, resource personnel, special schedules, etc.) has
been relevant to my child's academic growth.

SA A SI)



Page two

7. My child reads extensively for enjoyment.
A U ST)

8. My child is able to organize his/her time" ffectively for Study.

9. Hy child iS usually conscientious in.meeting deadlines for written assignments.
SA A U D SD

El ib 1-1
10. School is more of a chalienge"i8 my child since his/her participaftonNn the

gifted program. (Answer this question only if your child'has joined the program
within the last two:Years.)

11. Hy child has gained a deeper appreciation of the cultural, recreationaL and
aesthetic opportunities in the community partially as a result of the gifted.
program.

SA A . U

E
SD

12. I have received communication from the school concerning my child's progress
and any problems she/he has had in school.

A

13. my child is.learning to work well by himself.
SA A D- SD

14. My child as gained a better grasp of basic fundamental skills since his/herRas

in the gifted program.
A

15. my child has expanded in his/her appreciation and application of creative and
problem-solving skills, partially as an outcome of enriched school experiences.

SA A SD

16. my child has established a good relationship with his/her peers.
SA A

'1/411 LI* 1 1 E
17. my child has assumed positions of leadership in his/her school.

E Flu
A D

36

SD

SD



Page three

What aspects of the gifted program do you fee have most benefitted your child?

. What suggestions do you-have for furth
school?

strengthening of the gifted program at your

Additional Comments:

7

A

37



TEACHER EVALUATION OF GIFTED SITUDEIWS° LEARNING PERFORMANCE -- SECONDARY

STUDENT'S NUMBER

TEACHER SUBJECT AREA

SCHO

DATE

DIRECTIONS: PLEASE RATE THE PERFORMANCE OF THE STUDENT AS 'YOU PERCEIVE
-IT. BELOW ARE LISTED A NUMBcR OP WORDS OR PHRASES WHICH RELATE TO PER-
FCRMANCE IN ACADEMIC AND BEHAVIORAL AREAS. BELOW EACH IS A CONTINUUM
WHICH SPANS BOTH POLES OF THE SKILL OR ATTRIBUTE (E.G. OUTSTAtiDING AND
UNSATISFACTORY), AS WELL AS GRADATIONS BETWrEN THESE EXTREMES.. PUT AN
6X0 IN THAT BOX WHICH YOU FEEL MOST CLOSELY CORRESPONDS TO THE STUDENT'S
PERFORMANCE ON THE CONTINUUM.

ACADEMIC AND BEHAVIORAL SKILLS: COMMENSURATE WITH HIS OR HER ABILITY AS
YOU PERCEIVE IT, HOW WOULD YOU RATE THE STUDENT'S. PERFORMANCE IN EACU OF THE
FOLLOWING AREAS?

OVERALL PERFORMANCE OF THE STUDENT IN YOUR CLASS

OU TS T A ND ING p Ej EfUNSA T 13,FA C TOR Y

QUALITY OF WRITTEN WORK

OUTSTANDING JJ 0 on D UNSATISFACTORY

PERFORMANCE ON EXAMINATIONS

OUTS TANO INGE= El 1:=1 UNSAT I SFACTVPY

. UNDERSTANDING OF WRITTEN MATERIAL

OUTS TANO iNG0 fl D-Ei on El UNSATISFACTORY

ABILITY TO SYNTHESIZE IOLAS

OUTSTAND,INGEI DEE! Do DUNSATISFAGTORY

CLASS PARTICIPATION

EXTENSIVE p n DEE [7 MINIMAL

CRITICAL THINKING SKILLS

MARKEOn SL I OH T

6

COMMENTS:

COMMENTS:

COMMENTS:

COMMENTS.:

COMMENTS:

COMMENTS:

COMMENTS:



PAGE TIND

ENTHUSIASM FOR LEARNING COMMENTS:

MARKED ETD D0 SLIGHT

ABILITY TO ORGANIZE TIME COMMENTS:

OUTSTANDINGF1 ET= 0 UNSATISFACTORY

SELF- INITIATED LEARNING

OUTSTAND INGO El Li D cc D UNSATISFACTORY

EXPRESS ION OF CREATIVITY
"Ic"

OUTSTANDINGE] D D D UNSATISFACTORY

ORAL EXPRESSION

ARTICULATE D D D nrIDD INARTICULATE

LEADERSHIP ABILITY

MARKED 000000[1] SLIGHT

ABILITY JO MEET DEADLINES

EFFICIENTDo Don D INEFFICIENT.

OUTSIDE READING

EXTENSIVE ElCOLIDDEIMINIMAL

CO MENTS:

COMMENTS:

COMMENTS:

COMMENTS:

COMMENTS:

COMMENTS:

ABILITY TO ACCEPT CONSTRUCTIVE CRITICISM C.OMME :

SAT ISFACTORYD0 Ei Do DUNSATISFACTORY

a,

AGILITY TO ACCEPT RESPONSIBILITIES

OUTSTANDINGO D Do UNSATISFACTORY

40

COMMENTS:



PAGE THREE

SELF CONFIDENCE

SECURE
A

Dona: D INSECURE

PEER RELATIONSHIPS'

OUTSTAND.ING D EIDDDEI D UNSATISFACTORY

COMAIICNTS

-4=

COMMENTSs

SPECIAL TALENTS: IF THE PUPIL HAS EVICENCEO ANY OF THE SPECIAL TALENTS
LISTED BELCW, PLEASE CHECK THE APPROPRIATE BOX AND SPECIFY IN THE SPACE
PROVIDED:

DOUTSTANDING SCHOLASTIC ACCOMPLISHMENT

DOUTS TAND I AG LEADERSHIP 'ABILITY

wir

[:]OUTSTANDING EXTRACURRICULAR INVOLVEMENT (BOTH WITHIN'AND OUTSIDE
THE SCHOOL SETTING)

DOUTSTANDING'ACHIEvEMENTS OR CREATIVE PRODUCTS IN ART, MUSIC,
DRAMA OR CREATIVE WRITING

EITHER (SPECIFY)I F Y )

41
_

.1-



-TEACHER IVALUAI1Uty (.F 1,1F ILO STODENTE1 LEAPrIfl; PE RFORWANCE-7E LEMiNTARY

;TUCENT'S. NUMbER DATE

SCHOCL TEACHER

C IREC I ICNS: PLEASE RA 1 THE PERFCTPNANCE OF THE PUPIL AS YOU PERCE I VE I T.
BE LCW APE. LISTED A tilltqi R IF *CReS CR PHRASES WHICH RELATE TO PERFCRMANCE
I' ACADEMIC ANC A TTiTur !NAL AFEAS. BELOt EACH IS A. CONTINUUM WHICH SPANS
riCTH.POLES CF T-,L SKILL CR A.TTRibUTC 4.(. "CUT;,TAND INC" AND "UW.,AT ISFAC

RTC'Y"), AT' WELL AS GFADAT IONS BLTNEE.11 THESE EXTREMES. PUT AN "X" IN THAT
L

BOX. MH CH YOU FEEL MOST CLOSELY CCRPESeT,NPS TC THE PUPIL'S PERFORMANCE CN
THE CC,N I NULAI .

FAS IC SKILLS: COIIMENSIIR A TE KITH HIS OR HER ABILIIIY AS YCU PERCEIVE ITS
HO* YU: GATE THE PUPIL'S PLRFORZiANCE Itl EACH OF THE roLLot 1r4G BASIC
SKILLS ,;APEAS:.

REAF INC

TSTANF INC E EIDE Ei lit:,3A I SF-A TC,RY

V

P:ATH

kt.JAT r.:FALT( PY;":011G EinDED
LANCL AriE

t'15TANG INC n n ritr.SAT IS. FACT( RY

SPE. LL

Efi r-1 lc.S A T 1:,FACTLL+Y

IL N1:E

TA' L. INC, nn non I %SAT 1..t AL 1( FY

i-E

r 7 , T %I' 1 r r. EJEDDrinc] ,f A It

COMMENTS:

COMI4EhTS:

CutimiNTS:

CONVENTS:

COLUIEt.Ts;

LCHVEN :

Lt , "A :1;:i;Al
T I '.1 I 7t. ( "IT"

r 1 I, I ti "I "J. :

1.-4_1':1.

hit' 70 El El FID111,,L I ( HI
43
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PAGE 790

ENTHUSIASM FOR LEANING

MARKED ID DOOM
ABILITY TO ORGANIZE TIME

n1SL IGHT

OUTS TANC 'NCI] [in-] n n n n UNSATISFACTORY

SELF-INITIATED LEARNING
1

OUTSTANDINGE= 13-1 alyNSA3 ISFACTORY

EXPRESS ION OF CREATIVITY

OUTSTANDINGE1.000
(UNSATISFACTORY

it

CRAL EXPRESS ION

ARTICULATE El L n n E n n INAPT ICULATE

'LEADERSHIP ABILITY

MARKED ri Enmn El SLIGHT

ABILITY TO MEET DEACLINES

EFFICIENTO DE=1 ri n DI Ei INEFFICIENT

OUTSIDE READING
.0

EXTENSIVE =DE] ri MINIMAL

ts

4

ABILITY TO ACCEPT: CCNSTRUCrIVE CRITICISM

SA T ISFACTGRYIE n D DOD DUNSAT ISFACTGRY

ABILITY TO ACCEPT RESRONL,IIL I TIES

OUTSTANDINGOD DEMO UNSATISFACTORY

COMMENTS:

COMMENTS:

COMMENTS:

COMMENTS:

CU MCA NTS :

COMMENT:::

_COMVENTS:

,COMMENTS; 11)

COMMEN TS :

CObIME NTS



_PAGE THREE

SELF-CONFIDENCE

SECURE D fl n INSECURE

PEER RELATIONSHIPS

CUTS TAND INGuti rin ri UNSATISFACTORY

COMMENTS:

COMMENTS :

SPECIAL TALENTS: IF THE pUPIL HAS EVICENCED ANY CF THE SPECIAL. TALENTS-_,
LISTED BELAt, PLEASE CHECK THE APPROPRIATE BOX AND SPECIFY IN THE SPACE

ft

PROVIDED:

DOUTSTANDING SCHCLASTIC ACCOMPLISHMENT

OUTSTANDING LEADERSHIP ABILITY

DOUTS T AND INC EX TRACuRP I CULAR INVOLVEMENT (BOTH WITHIN AND CUTS 10E

THE, SCHOOL SETTING)

DOUTSTAND INC ACHIEVEMENTS CR CREATIVE PFCDUC% IN ART, MuS IC,
DRAMA (JP CREA TIVE WRITING

00,THER (SPECIFY)

45



San Diego City Schools
Evaluation Services Department

STUDENT OPINION SURVEY OF THE MGM PROGRAM

Name of School

Sex (circle) .M F Grade in School

Type of Gifted Program
(Indicate Cluster or Independent Study)

gate

No. yrs. in
program

DIRECTIONS: The purpose of this student opinion survey is to gather data
which will assist us in assessing the strengths and weaknesses of the district
PeOgnam for Mentally Gifted Minors (MGM). Please indicate the degree to which
you agree or disagree with the following statements by checking the box which
most closply reflects your opinion. Please complete the questionnaire and
return it as soon as possible in the enclosed addressed envelope. Thank you.

KEY: SA=Strongly Agree
A=Agree
U=Undecided, No Opinion
D=Disagree

SD=StrOngly Disagree
-e.

1. My participation in the gifted program has Contributed significantly
to my academic growth this year.

SA A U D SD

C
2. My'participation in the gifted program has increased my,interest in

academic work.
A U D SD

T1 ri In IT
3. The gifted program has stimulated nett interests in areas which I now

regularly pursue on my own.
A U

r---
D SD

t El_____

`4. My association wixh other gifted students has provided me with academic
stimulation.

SA'

5. The goals of the gifted program have been well communicated to me at
mY school.

SA A

-s-P--

SD

eldArips, and other pullout activities for gifted students have been
academically relevant to me.

SA A. D

n H

47
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Page 2

'7. I am better able this year to organize my time effectively for-study
than last year.

ESA

11E-4

U D SD

8. The gifted program has helped me gain a deeper appreciation of the'oppor-
tunities offered-by the community,(cultural, recreational, aesthetic etc

SA A A SD

(' .9. I feel that, for me, enrichment activities have come at the expense of
gaining proficiency in fundamental skills.

. u D

10. I am more conscientious this year than last year in meeting deadlines

for written-assignments.
SA A

11. I find that homework assignments in "gifted" classes are stimulating

academically:

SD

SD

A SD

12. My personal enthusiasm for learninv. 'Abeen increased partially as a
zlits

fiincs4on of MGM program participati9'
A u

a.
13. I read more extensively for enjoyment

SA ,. %

0 a,
la .'

..

14. As a participant in the IIMMrp.,i e-41 that real choices have been

offered me in planning +ecr
SA

,..:
D SD

[1::

..
.% . . ..

[7-1 [iii
t

15. I find that I am usually,gble'06.40t-Ihdvipvtdent study time to good use
AI.J.

>1'

is-year than I did last year.
'U D SD

SD

El

16.Course work or activities offered by-;,6K eM6M-Vrogram have contributed
significantly to my improved use.p creative.'or problem-solving skills.

y.

SA. D SD
,

[1:1

17. I have become aware of numeroys'caree-.,olternatives through participation
in the gifted program.

. SA



Page 3

18. I feel that the gifted program is giving me a good foundation-for the type
of academic work I will be doing in college.

SD

[1]

What aspects ofthe gifted program do you feel have benefitted you the most?

What suggestions do you have for further strengthening the gifted program at
your school?

so.
-'."4,!4;.

kl

49



Date

SAN DIEGO CITY SCHOOLS.
Evaluation Services Department

SOCIAL 'ATTITUDES AND MATURITY SCALE

Child's District Number Grade Room # School

The line above each set of descriptive behaviors represents a cpntinuum. Put a check
at any place on the line at a position which best describes the child's behavior as
you perceive him/her at this time.

1. CONTRIBUTION TO CLASS:

never volunteers
ideas

2. SELF MOTIVATION:

sometimes eager to
volunteers frequently
ideas share ideas

does not work
independently

3. 'PHYSICAL COMPLAINTS:

tries to work
independently
at times

often works
independently
with success

asks to go to sometimes rarely
nurse or complains complains to never
frequently complains

VISIBLE PHYSICAL SIGNS OF STRESS :

stutters, tics, occasionally never
bites fingernails, exhibits signs exhibits
often of stress signs of

stress

5. COMMUNICATES WITH TEACHER:

never approaches
teacher on own

sometimes often
initiates approaches
chats with teacher with
teacher apparent ease

6. COMMUNICATES WITH AIDES/PARENT VOLUNTEERS OR OTHER STAFF MEMBERS:

never initiates sometimes usually ready
contacts with approaches to chat with
adults other adults other adults with
than teacher than teacher apparent ease

51



7. WILLING TO TRY NEW ACTIVITIES:.

usually unwilling sometimes shows regularly
to venture into interest and tries new
new activities < approaches new activities

activities with copfid

8. ATTITUDES TOWARD SELF AFTER MAKING MISTAKE§:

often is disturbed
and visibly upset

sometimes rarely.upse
upset by by own
own mistakes mistakes

:)tt

9. WELCOMING NEW CLASS MEMBER OR GUESTS:

usually is sometimes
:hostile or reacts in
ignores new people friendly manner

to newcomers

10. EMPATHY FOR CLASSMATES:

frequently
extends sel
to be frien
to new peop

usually insensitive sometimes usually
to feelings of demonstrates extends sel
others concern for in empathy,

others toward othe

11. INDEPENDENT IDEAS:

never exPFesses sometimes often expret
independent ideas expresses independent
(fear of ridicule) independent ideas

ideas (without fey
(apparently does of ridicule]
not internalize
ridicule)

12. AS SEEN BY PEERS:

frequently generally
rejected accepted
by peers . by peers

13. EFFECT OF SUCCESS EXPERIENCE:

very well li
by peers

never results sometimes always resu]
in greater results in in greater
effort greater effort effort

Approximate numberof weeks
observation opportunity

AE:WLW:jf
Rev. 9/75 52

Rater Role (teacher, aide,



(INDEPENDENT STUDY)
0

LARGE :SMALL
2 3 4 5 6 7

UNPLEASANT :PLEASANT
2 3 4 5 6 7

FAST : . :SLOW

1 2 3 4 5 6 7

DULL :SHARP.

1 3 4 5 i 7

THIN :THICK,

1 2 3 4 5 6 7

HAPPY . :SAD

1 2 3 4 5 6 7

WEAK . :STRONG

1 2 5 6 7

GOOD

_4

: :BAD

1 2 3 5 6

MOVING

1 3 4 7

UNFAIR :FAIR

1 2 3 4 5 6 7

PASSIVE : :ACTIVE

1 2 3 4 5 6 7

HEAVY :LIGHT

1 2 3 4 5

a.

This scale w,:s diso ust_Li to measure the following concepts: Learning, Governor's Honors
Program. C)....ernor's Honors Program Seminars, AcacieFnically Talented Student, Artistically
Talented Student, Por,ilitory Living.AudioVisual Materials, Teachers, and Testhooks.

Students filled out an4iential set of scales.

53
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PROJECT GIFTEDWARWICK

1972.1973

Parent Questionnaire

Directions: Pleasedo not sign your name to this questionnaire. No attempt will
be made to identify persons completing these forms. Please return the question-
naire in the enclosed envelope within the next two or three days.

You can help to make Project Gifted a better program by giving careful thought
to each of the questions thit follow. Because of the relatively small number of
persons involved in the project, each person's opinions.will weigh heavily in
analyzirig-tlie results. We appreciate your cooperation and assistance in helping
us to evaluate Project p ifted.

Yes No

1. Have you been provided with enough information about
why your child was selected for Project Gifted?

2. Have you been provided with enough information about
the objectives of Project Gifted?

3. Have you been provided with enough information about
the activities and experiences that your child pursues in
Project Gifted?

4. Have you been invited to visit theProject Gifted class-
room?

5. Have you been offered sufficient opportunity to
discuss your child's progress with the teacher?

6. Which of the following comments best expresses your
child's general attitude about berg in Project Gifted?

Enthusiastic
Positive
Indifferent
Negative

7. Has your child expressed pleasure or enjoyment about'
the work-that he or she does in Project Gifted? (check
one)

Often
Sometimes
Seldom..
Never

8. Which of the following statements best expresses your
child's dttitude toward the degree of challenge of the
work in Project Gifted?

Very challenging
Somewhat challenging
Not at all challenging
No answer

From Ren.-)11), J S 1 I 7 of Pmfort ( Itcd. Stuns. Tf-_, University of Co, n.ecticut.
1973.



a

4

Has your child encountered any problems with his
friends as a result of being involved in Project Gifted?
If yes, plea,se describe.

10. Do you think that the name "Project Gifted" calls
unnecessary attention to the children participating in
the program?

11. Hatie your or your child encountered any problems a;
a result of being transported to another school? If yes,
please describe.

12. Has your child expressed a concern about missing work
in the regular class or making-up assignments because
hq is.out of the room to attend Project Gifted?

13. Has_your child's regular classroom teacher(s) expressed
anysiispleasurs, because your child has missed work
because he br.she is attesting Project Gifted? If yes,
plegetcribe.

14.- If your child is invited to participate in Project Gifted
next year, will you encourage him to do so? If no, tell
why..

15. Can you identify any changes in your child's behavior
or attitude toward school or education which seem to
result from his or her participation in Project Gifted?
If yes, please describe.

16. Do you have any specific suggestirs for changes in the
operation of Project Gifted or thd way it affects
children ior their parents?

Number of years your child has been in Project Gifted

56
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PLEASE RETURN TO PUPIL PERSONNEL
SERVICES BY FRIDAY, APRIL 19

OCEAN VIEW SCHOOL DISTRICT

MENTALLY GIFTED MINOR (MGM) PROGRAM

Check One (1)

NEIGHBORHOOD SCHOOL ROBI NWOOD RANCHO VIEW

1. I am (we are) satisfied with the overall
MGM program now being offered my
youngster.

2. The school adequately keeps us
informed regarding MGM activities my
youngster(s) is/are involved.

Agree
1

Neutral Disagree .

3 4 5

What form of commurlication would beo,rnoSt effective? Check One (1)

(a) A Newsletter

(b) Regularly schedulecrparerit teacher conference ,

(c) IndividuaLsituational parent teacher letter(s)

(d). Situational telephone conlerences

(e) Scheduled, quarterly MGM patent meetings,(evenings)

4. In a questionnaire sent to MGM parents last year, the following goal statements
were selected in the following descending order by parents of MGM students.
Would, you please rank order the five (5) most important goal statements
according to your perceptions.

Please select the top five 751 goal statements as you see them relating to MGM
students. Use 1 for your top priority, 2 for your second choice, etc.

GOALS
a. Learning Skills: To develop .a positive attitude

toward learning and a process for
sy4iematic problem solving.

b: Self image: To build a positive, realistic self-
image in order to accept the rewards
of success and the consequences oaf
failure. I...

c. Self reali...ition: To recognize one'4 self N...orth and
an awareness of one's potential

contribution to society.
Redding: To develop the skills of reading to the

lr

best of one's ability in order to enjoy
the benefits of reading.

--.4--t--

Prom Oc ,:n \.' !;,.h()011)1Stfirl, Huntinytor h, C' ,nia.
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M

*,

. Ecology:

f. Citizenship:

. Physical Health:

h. Communication Skills:

r,
Moral and Spiritual Values:

Mathematks1Skills:
.

k. Social Values:

Vocational CompetencY:

Science Skills:

n. Fine Arts:

o. Social Studies:
.rak

.Use of Leisure Time:

GOALS

To respect, conserve, and enjoy
nature's contributions to our ways
of life.

To be a responsible, participating
member of societ*y. ,
To develop and maintain a healthy body, g

To lis.'ten carefully and express oneself
effectively through written aryl oral language.

To develop a sense of honesty alid fairness
wih respect toward other people.

To develop competency in math skillS to the
best of one's ability andapply them to every-
day life.

To adjust easily to social relationships aqd be
tolerant of the opirions and actions of.,othel-s.

To value the personal and materiarre%vards
gained from a well chosen vocation.

To appreciate the value of scientific discoveri
and apply sciatific skills to everyday life.

To express, develop, and appreciate artistic
'talent (painting, music, dance, sculpture, etc.)

To understand, the consequences of history on
the past ad present peoples of the world.

To develop the skills necessary to enjoy a
balance between rel4xation and productive
leisure time activities.

5. In a questionnaire sent home to MGM parents last year, the fpllowing represent
the ten flO) most frequently cited MGM highlights that MOO youngsters shared
unsoticited.with their parents. Would you choose the apparent favorite 11/1GM
.activity, your child sharedmith you this year?

rAa.. A particular field trip f. A study of countries
b. A science activity g An arts and crafts project
c An oceanography activity h. His/her reading p4 rogram

4 An-outside sp6aker A creative writing prefect
e. .A play Photography/film making

k. .(other)
41)

For those of you who are inclined, please add any constructive comments that will
assist the district to meet your expectations regarding MGM and your child(ren).

#

4".

sn , it0.10
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4 . 4, 61

'PARENT E VALUATION OP PUPIL
a 0 .

Dear Pb rents: tit Av
. <r''

it

lie,neil to impose uilIon you for a final time to get your reaction to your
ehirditexpeAences as :participant in the State Study. Iris highly important towr
is to Itaveyour evaluation of me program's effectivenes..

*,..4,,:.
,-- We shall appreciate it very much if you wilt fill put the attached page and

* g .

return it as soon aspossible to
t..

L

Thank yod very much.*

PARENT EVALUATION OF PUPIL

Pupil's Name
L.

Will you please think of your child at the present time in comparison to
att year. As ,a result his participation in the State Study, please rate him on
the following ite . Place the letters a, b, c, d, and e on the lineollowing each
item according to the scale below. You max;have difficulty in responding to ...A

some of the items. Please make the best estimate that you can.

(a) flpch`leis (1) Less (c) About the same (d) More (e) Much more

1... Ability to think things through for-himself . .

Knowledge of subject matter areas (science, social studies, and
others he taken)

Interest in school I
4. Ability

rtoe relationships

5. Ability to find information . . '4"
6. ILAbrility to work well,by himself , .... .

,7. Ihelikingand respect of 94 1U5ils for
1.3. Ability to judge the usefulnessof gets .... . _._1*

4
9. Ability to giv along well with his teacher(s) 13:

r

j 0.. n j o y m e n t of learninb ' ( .

44
1 1 . KnowlerigelV crithrnetic,i-Fnelliwg,--trtri-e+iief -basic Skills

,..

1211 Curiosity about learning nevv, thiggs
.\ A

13. Apiliisf" tOgacrept responsibility

14. 'Opportunity to ynake things; expiiriornent, and use ideas ,.

15. Knovsledgc:of his strength't tind weaknelte=,.. If'. . . . -.- .
1 4: .is

16. 4/Angriest rif)do work as a leader ,.....---

Fro'rn:- Sirnpson, Ft'. E., & Martinson, R. A. E{fur,;i ionat Program for Gifted°Pupils.

S.+( Califfpnia Sta.te DepartPnent of Education, 1961.
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Please answer the questions that follow

17. Has participation injhe study helped hire or her? (Yes or no)
Please explain.

18. as participation crested problerris for hi
Please explain.

or her? (Yes or no)

1`8. Would you like to have the program continued? (Yes or no)
Please explain.

20. What changes, if any, would you suggest?

Name

Address

Telephone
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CORONADO UNIFIED SCHOOL DISTRICT
STATE PROGRAM FOR MENTALLY GIFTED MINORS

PARENT EVALUATION OF PUPIL (E,lementaM

Pupil's Name

Grade,
Parent's Name Data

Please rate your child according to the following scale below; checking the letter
a, b, c, e on theline following each item.

(ar Always (c) About half the time (e) Never
(b) Usually (d) Seldom

` 1. SOlves problems independently

2. Demonstratesimowledge in science, social
studies and literature,

3. Is interested in school

4. Uses books and research materials to get
information . . . . . . . , ...

5. Studies independently and plans study time
6. .Gets along with others

7. Demonstrates critical thinking ability ,
8. Is motivated to learn

9. Is curious (

10. Accepts responsibility
11. Thinks creatively

12. Understands self

13. Accepts leadership role;

a b e

A similar evaluation will he made at the end of the year.

From: Coronado Unified School District. Coronado. California.
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Project ASPIRES

PRE-PROGRAM REACTION
FORM

, Please do NOT sign your name.

Part I. Could you explain the following terms of concepts if you were called upon to do so?

Can you explain or demonstrate: NOt at all I could make
a guess

NOTE:
Same instrument is I/ministered
aia POST-PROGRAM REACTION
FORM so that changes in intended
g'9wth can be compared.

I could explain I could explain
or demonstrate or demonstrate

fairly well very accurately

1. how to determine the
properties of air

2. t how air "behaves"

3. how to read an anemometer

-4. how to make a rain gauge

5. how to decode a weather map

6. how to predict the location
and phases of the moon

7. the descriptive names and
features of the sun's surface

the descriptive names and
features of the moon's surface

9. how v) locate man made
satellites in the evening sky

10. how to gather light from solar
system objects with a telescope

11. how to identify the five
properties of minerals

12. how to classify rocks into
their three main v.-trips

13. how rocks are formed

14, the process o' 11/pintain

building

15, the major avitts of change of
the'earth's surface

16. I-the use of a mirr °scope

17. how to identify various kinds
of plants

18, how to sketch lichens

19. the interdrqpmdence of living
Things

20, how to skt te:h the,grovdth of
seeds

4

From J S R 14-$1.marr, F. B. An Evaltilhon of PtuiPcr ASPIRESF Hartford, Connekr,ctit The,11,.0:,(rrd
put,hc r- ;r1s, 1974.
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. Can you explain or demonstrate: Not stall I could make I could exPlairi I could I
a guess or demonstrate or demo

fairly well very ace

21. how electricity can be
produced by chemical and
magnetic means

*
22. how to identify electrical

components by their symbols

23. how to make an electrical
circuit

-24. how to distinguish between
good end poor conductors

25. how radio waves carry
information. over long distances

Part II

1. Check. the following statements that best describe your interest in the siihject of science:

It is my favorite subject

It ranks high among the-subjecis that I like to teach

c. r neither like or dislike to teach science

d. It ranks low among the subjects that I like to teach

e. It is my least favorite subject

a.

2. Check the following statement that best describes your-feeling of competency in the teaching
of science:

a. I feel extremely competent in this area

b. Ileel somewhat competent in this area

c. I-feel mildly competent in this area

d. I do not feel at all competent in-this area

3. How often do you ordinarily teach lessons in science?

a. Every day

b. Three or four times per week

c. Once or twice per week'
ti

d. Not at all

4. Do you have a clear understanding of the objectives of Project ASPIRES?

5. Were you sufficiently informed about the purpose of the program prior to
attending the first session?

6. Do you think that your students' performance in reading can be improved
through the study of science?

7. Do you think that your students' interest in reading can be improved
through the study of science?

What are your majortxpectations from participating in this program?

0,4 Please use the back of this page if you need more space.
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GOVERNOR'S HONORS PROGRAM PARTICIPANVOLIOW-UP ,

QUESTIONNAIRE

The Governor's Honors Program is a-relatively h10!--eost profek4t serving a
limited proportion of the high school students.1406 stare of Georgia. For

-this. reason the Governor, State Superintendent bf-SthOots;G1-4P,personnel,
and members of the State Department of Educatiod'are:c-oricerned'that the
proOffirpt-ittgairvaity effective. Since you are a fdrmer ParliciPant in the
program, your opiniorrabout the program vybiiliff§eynbst valuabfe'in our
current evaluation of the program and, in.tUrn,',icr;Staie eff ±eial5'iri making
desions concerning the program. Your out the question-
naire, making helpful suggestions, and rertiirtgri4 titiin,the'enbloSe d envelope
will be greatly appreciated.

Sex: M F Age,

1. What year did you attend the Gov,irn.6<s+fonorsPr.bgram-7 19
. , .2. Check your area of nomination ;

1. Art Mthertiatics
2. Drama ; .6. Music

Engfisb,,______ .Science

4.Forpign Lahguage Social Science
. .

_ 3. Check the stgternent(i) whichis tare applicable to you

4m-still attending-hilk s.04001.,

02.. 1,Vave been graduated 11-6,rn-higfl:sctol, but have not attended:
and do not plan fo,'aitebd,coflege.'

.03. Lattended colle4e. but did iidt:obtaih a bachelor's degree.

'041. .1 am wbficing toward a professional,
. ' (bachelor's) gree

05. 1 am currently:attending:a non academic school or college
working.towarda tchnycalprofession.

. . ,06. I currently hold'a bachetor!sdegree.,
4 ,

07. I currently hold a:ciegre'efrOrn technical institution. Type
2 of degrlit

08. 1 arncurrently Purtuing agraduate degree. Type bf degree

. -
09. 1 currently'tiolda'graduate degree. Type of degree

10_ I am currently emPloyed.(full time). Type of work

Following is a list of factors vifriCh are important in effective operation of
the Governor's Program.. You are:ask:ed to rate the program on each of the
factors by checking on13,6f;theipaces at the right of each statement. Use what
you would consider asthe idealprogram as a standard of excellence in making
your ratings.

'o
From: Payne, D. A:. (-4,4//iation Of the State of Georgia's Governor's Honors Program.

Athens. Unlyet'sity ofteorgia.,1972.
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If the program was EXTREMELY POOR with respect to the factor, check
space 1.

If the program was BELOW AVERAGE with respect to the factor, check
space 2.

If the program was ACCEPTABLE with respect to the factor, check
space 3.

If the program was ABOVE AVERAGE with respect to the factor, check
space 4.

If the program was EXCELLENT with respect to the factor, check space 5.

Following each rating is space you might use to suggest changes related to
the factor Which you think would improve the program, or allow you to describe
influences.

o a) a'
o
0- co as

:0-

1-
4,
> ..2- Lt

a)

a) < co < c
'E 3. 48. w
L 0 a, > 71,

4iC 11) C3 .0 X
W CO < C" LU

4. The degree to which the program was beneficial L 2_ 3_ 4_ 5_
in your subsequent academic course selection

Describe Nature of GHP Influence:
A -4.

5. The degree to which the program influeyed your 1_ 2_ 3__ 4 5_
decision to attend college

'Describe Nature of GNP Influence:

6. The degree to which the program was beneficial 1___ 2_ 3_ _ 5_
in helping you choose a college major (Omit, if
you did not attend college)

Describe Nature of GHP Influence:

7. The degree to which the program was beneficial
in helping you choose a vocation

Describe Nature of GHP Influence:
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8. Suitability of the method or fnethods by which" 1_ 2_
participants were selected

Suggested Changes (e.g., what criteria should be
employed.):

9. Suitability of the instructional methods fOr GHP
students

Suggested Changes:

10. Appropriateness of the administration of the
program

Suggested Changes:

11. Influence which the program had on your
ability to snake contributions to or initiate
changes in your local school program

Suggested changes in the program which would have
enabled you tb more effectively initiate changes in
or make contributions to your local school program:

rn
CO

L1 >
cO < C

w

<.

>o
<

4___

0.)

X

5_

1_ 3___. 4_

L1_ 2_ 3_. 5__

.1

12. Contributions the program made toward a positive 1_ 2_ ___ 4____
change in your attitude toward learning

Nature of GHP Influence:

13. Helpfulness of the counseling pi ogram 1_ 2__ 3___ 4_ 5_
Suggested Ch,,nges:
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14. Effectiveness of the physical education program 1_ 2_ 3._ 4_ 5___
in teaching you games or other recreational
activities which you did not have the opportunity
to learn in 'your high school.

Suggested Changes:;.

15. Usefulness of the seminars

Suggested Changes:

ro

16. Usefulness of special events (speakers, concerts,
etc.)

Suggested Changes:

17. Opportunity'for interaction with other students

Suggested Changes:

18. Opportunity for interaction with teachers

Suggested Changes:

19. Your overall ating of the program in terms of
fulfilling your immediate needs at the time you
participated

Suggested Changes:
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20. Overall rating of the program in terms a
fulfilling your ultimate goals

Suggested Changes:

21. Degree to which the program objectives were in
agreement with your personal objective;

SuggestedChanges:,

22. Extent to which you mastered the objectives
of the program

Suggested Changes:

.

2,

1_ 2_

23. E ent to which the program contributed to 2
your mastery of the prograM objectives

Suggested Changes:

24. What two things were most beneficial abcaut the program?

a
in

§
Q

a)
cm
co

it
Zco< 0 ....

>, ,-

2 0
Xa _ w --;

3_

3

4 54 iaillt7: ',ai

's,

4_ 5___

3 4_

3 5_._.

25. What two things were leas/beneficial or in the greatest need of change with
regard to the program?

26. What Honors, Awards, Scholarships, Fellowship.Grants, or Special
Recognitions have you received since you were a G HP participant?


